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The Nonfiction and Fiction Comprehension Connections series is a set of six kits of 
comprehension cards and lessons suitable for students from grades 2 through 8.  The boxed 
sets provide supplementary materials to support and enhance existing reading programs. 
The range of levels within a box provides flexibility within the classroom and allows teachers 
to accommodate students’ individual reading comprehension needs.

The reading cards feature both fiction and nonfiction texts, incorporating a wide variety 
of topics and themes.  In addition, all of the reading cards are Lexile and Guided Reading 
leveled, and the Teacher Resource book activities are correlated to Common Core State 
Standards.  Students experience fiction and nonfiction reading using a wide range of 
genres and subject areas, and analyze text more closely as they respond to text-dependent 
questions.  The Teacher Resource book provides additional activities to strengthen students’ 
ability to use specific strategies to build comprehension.

The questions that accompany each card incorporate three levels of comprehension (Literal, 
Inferential, Applied) in a multiple-choice format.  They also assess 12 comprehension skills.  
Separate answer cards allow the students to work and progress at their own rate while keeping 
a record for their own and teacher reference.  The variety of materials included in the Teacher 
Resource book will assist with easy implementation and maintenance of the program.

Included on the inside back cover of this book is a CD containing reproducible PDF-formatted files for all 
of the reading cards, all student activity pages, and the Common Core State Standards for grades 6, 7, 8, 
and 9. These standards can also be accessed online.  Visit www.bluestareducation.com for information 
regarding the standards.  The reading card and student activity PDF files are ideal for group instruction 
using interactive whiteboards. 

What’s Included in Comprehension Connections?
•	 210 full-color reading cards (3 copies of 70 different titles) per kit with related 

comprehension questions

•	 144-page Teacher Resource book that includes complete instructions on 
how to use the kit components and comprehensive, guided unit lessons that 
introduce students to 12 comprehension skills for reinforcing reading strategies

•	 70 answer cards for student self-evaluation and teacher assessment

•	 CD of all reading cards and Teacher Resource book student activities

Introduction
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How This Program Meets Today’s Needs

Moving Toward Close Reading
The Partnership of Assessment of Readiness for College and Careers (PARCC) defines close 
reading as “uncovering layers of meaning that lead to deep comprehension.”  The reading 
cards and questions, as well as the comprehension strategies units provided in this program, 
help students meet this need.

Among the ideas that support PARCC and move students toward deeper understanding  
of text are the following:  analyzing meaning; paying more attention to the text, main  
ideas, and supporting details; discovering the meanings of specific words and sentences  
as they relate to the content; generating ideas about the text, and reflecting more on  
the contents and the intent of the reading.  The reading cards and questions, as well  
as the comprehension strategies units provided in this program, help students meet  
these demands.

Using Short Texts
With today’s emphasis on reading more demanding text and the inclusion of close reading 
to improve comprehension, it has been suggested that approaching close reading by using 
short texts can be helpful—especially when dealing with a wide range of reading levels 
among students.  By using short texts and targeting a specific set of reading strategies, 
students are more able to acquire the tools they need to practice close reading.  The 
reading cards provided in Nonfiction and Fiction Comprehension Connections provide short 
texts using a wide variety of themes and topics.

Reading a Variety of Genres
The Common Core State Standards emphasize the use of a variety of genres, as well as 
both informational and literary reading content.  The standards also encourage the use of 
traditional literature, such as folktales, myths, legends, and fables.  They suggest introducing 
students to short stories, poetry, plays, biographies, personal narratives, and articles as a way 
of approaching close reading.  In order to meet this need, a variety of genres have been 
included in the Nonfiction and Fiction Comprehension Connections kits.  Among them are 
the following categories:

–narratives

–poems

–discussions

–science fiction texts

–myths

–informational charts

–mysteries

–legends

–biographies

–fables

–recounts

–reviews

–fairy tales

–reports

–explanations

–fantasy

–procedure

–adventure stories

–folktales

–expositions

–humorous stories

–descriptions
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How to Use the Cards and Resource Book

Using Comprehension Strategies With the Cards

A total of 12 comprehension strategies are addressed in each of the kits.  By introducing 
students to these strategies and providing practice using them, students learn to apply 
the strategies as they work through the reading cards.  The lessons for all 12 strategies are 
included in this book (see pages 35–144).  Teachers can choose a plan for including these 
practice lessons in a way that best suits the needs of their students.

Below, and on pages 18–19, is a Scope and Sequence Chart that connects each reading 
card to the specific comprehension strategies upon which the card focuses.  The chart 
includes the card number and color, the genre, the card title, and columns for each of the 
12 strategies presented in this book.

For teaching purposes, the Scope and Sequence Chart is ideal for noting which cards 
address a specific strategy.  For example, if students are having difficulty with a particular 
strategy, the teacher can reinforce it using the lesson pages for that strategy.  It is also 
possible to choose one or more cards from the chart that address the strategy and use 
them as examples in a whole-class lesson.  (An easy way to accomplish this is to use the 
cards from the PDF files on a whiteboard.  For smaller groups, choose copies from the kit or 
reproduce and distribute copies from the CD.)

SCOPE AND SEQUENCE CHART— Cards and Strategies Correlations

Card Color 
and Number Genre Title Un
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Aquamarine – 1 Supernatural The Tennis Ball ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔

Aquamarine – 2 Procedure Slipping, Sliding, and 
Spinning ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔

Aquamarine – 3 Diary January 5, 2072 ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔

Aquamarine – 4 Legend The Mermaid of Zennor ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔

Aquamarine – 5 Supernatural Why Rory was Late ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔

Aquamarine – 6 Legend Legend of a Bear Lover ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔

Aquamarine – 7 Myth Sedna and the Birdman ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔

Aquamarine – 8 Supernatural My Extraordinary Best 
Friend ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔

Aquamarine – 9 Description The Ugly House ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔

Aquamarine – 10 Narrative Messages ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔
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Cause and Effect TEXT

1
Cause and effect is a phrase we use when one thing (a cause) makes something else happen  
(an effect).  If you want to understand what you read, you must be able to determine the cause(s) 
and the effect(s) that happen in the text.

Activity: Read the passage below and complete pages 124–126.

Global Warming
	 1.	   Global warming is a serious issue that affects every single 

person on the planet. It may not sound like much, but 
Earth’s surface temperature has increased by an average 
of 1.5°F over the past century. Scientists debate the exact 
cause of global warming—some suggest it is because of 
human activity, and others say it is a natural occurrence.

	 2.	   Earth is surrounded by atmosphere. This atmosphere 
is made up of different layers and helps to keep Earth at 
the right temperature by letting in heat from the sun and 
allowing excess heat to escape. One of the layers, called 
the ozone layer, is made up of greenhouse gases and is 
like a blanket for Earth, keeping the atmosphere at a comfortable 60°F. However, when humans make 
extra greenhouse gases by burning fossil fuels (coal and gas), cutting down forests and rainforests, and 
increasing the amount of methane produced, the “blanket” becomes too thick and keeps too much of 
the heat in Earth’s atmosphere. The job of the ozone layer is to protect Earth from harmful UVB (middle 
wave ultraviolet light) rays from the sun. Once damaged, this layer can no longer do its job, and the 
harmful rays also contribute to the heating up of Earth.

	 3.	   It has been estimated that by the year 2100, the surface temperature of Earth could be around 2°F to 
11°F warmer than it is today. This warming could in fact be responsible for an increase in sea levels as 
the water becomes warmer and expands and glaciers and sea ice melt. This would mean that coastal 
cities would more than likely find themselves in deep water! Some animals and plants could become 
extinct due to warmer temperatures, loss of habitat, and scarce availability of food. Cooler environments 
could become warmer and deserts even warmer. Lakes and rivers would dry up due to the higher 
temperatures and rates of evaporation. There may be less rainfall, causing more droughts, making 
crops difficult to grow, and leading to a shortage of food. Less rainfall also means less water for drinking 
and bathing. It is also predicted that severe storms could become more frequent as temperatures rise.

	 4.	   The United Nations (UN) is a worldwide association of governments working together to make sure 
everyone in the world is kept safe and treated with respect. Part of keeping everyone safe is also making 
sure global warming doesn’t get out of hand. In 1997, the UN met in Kyoto, Japan, to talk about global 
warming. The Kyoto Agreement was devised to try to ensure the amount of gases produced by industry 
is reduced. The agreement came into force in February 2005. It is believed that we can reduce the 
amount of greenhouse gases by changing the way we produce power.

	 5.	   Scientists are looking into “greenpower” energy sources. Such sources would reduce the amount 
of greenhouse gases being pumped out into the atmosphere. Greenpower alternatives include wave 
power—but scientists worry this could cause too much noise in the environment and harm the animals 
and wind power—but some people complain the large wind turbines are an eyesore. Other alternatives 
include water and solar power as well as using the gas produced from rotting trash.

	 6.	   We can help with simple measures incorporated into our everyday living. We can recycle and reuse, 
use vegetable scraps in a compost heap, use less water, reduce electricity use, carpool or ride a bike, 
and buy products that have minimal packaging. Every little bit that we can do adds up and helps  
our environment.

	 7.	   By finding a solution to global warming, we can make Earth a wonderful place for many generations 
to come!

Name �
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Cause and Effect

Name �

LEARNING
PAGE

Follow the steps below to learn how you can identify cause and effect.

	 •	 A cause leads to an effect, and they are connected.
	 •	 You will be told one, and you will need to identify the other.
	 •	 Look for keywords in the question and underline them.
	 •	 Find words in the text that are connected to the keywords.
	 •	 Always check all possible answers before making a decision.

	 1.	 What causes lakes and rivers to dry up? 
(paragraph 3)

		  (a)	 too much snow and rainfall
		  (b)	 too many animals drinking the water
		  (c)	 severe storms suck up all the water
		  (d)	 higher temperatures and evaporation 

rates

	 2.	 Choose the best answer. Think about 
each choice carefully.

		  (a)	 Snow and rainfall would actually 
help to fill the lakes and rivers, so this 
would not be the right answer.

		  (b)	 Could you imagine how many 
animals would have to drink from a 
lake or river to cause it to become 
empty? Way too many, so this would 
not be a good answer.

		  (c)	 Yes, the text said there would be 
severe storms, but these would more 
than likely cause water to be added 
to lakes and rivers. This is not the 
best answer.

		  (d)	 The text talks about higher 
temperatures and rates of 
evaporation working to dry up rivers 
and lakes. This would be the best 
answer.

	 1.	 What is the effect of damaging the  
ozone layer?

		  (a)	 Our blankets make us too hot at 
night.

		  (b)	 UVB rays contribute to the heating of 
Earth.

		  (c)	 Greenhouse gases increase.
		  (d)	 Fossil fuels would cause more 

damage.

	 2.	 Choose the best answer. Think about 
each choice carefully.

		  (a)	 The blankets on our beds would have 
no effect on the environment, so this 
would not be the right answer.

		  (b)	 The text says if the ozone layer is 
damaged, the effect is that it cannot 
protect Earth from UVB rays, which 
contribute to its heating. This is a 
good answer, but be sure to check  
all answers.

		  (c)	 The increase in greenhouse gases 
causes the problem with the ozone 
layer, not the other way around. This 
is not the right answer.

		  (d)	 Burning fossil fuels causes 
greenhouse gases to increase. 
This doesn’t explain the effect of 
damaging the ozone layer. This is not 
the right answer.
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Cause and Effect

Name �

PRACTICE
PAGE

Use the strategies you learned to practice identifying cause and effect. Use the clues in the “Think!” 
boxes to help you.

	 1.	 What is a possible effect of using wave power?
		  (a)	 Surfers wouldn’t be able to surf the waves because of  

the generators.
		  (b)	 People think it would be too much of an eyesore.
		  (c)	 The animals would no longer be able to swim in the sea.
		  (d)	 Scientists worry it would generate too much noise and 

harm the animals.

Think!
Some answers are downright 
silly. Read paragraph 5 and 
look for the keywords wave 
power.

	 2.	 If you walk or ride a bike to school rather than getting someone 
to drive you, how are you helping the environment?

		  (a)	 I would be getting regular exercise.
		  (b)	 I would be helping to reduce fossil fuels being burned and 

reducing the amount of greenhouse gases. 
		  (c)	 I would be able to help save money on gas.
		  (d)	 I would get a chance to spend time in the fresh air.

Think!
All the answers are true, but  
the question relates specifically  
to the environment.

	 3.	 If countries follow the Kyoto Agreement, what will be the 
possible outcome?

		  �

		  �

		  �

Think!
What is the Kyoto Agreement 
all about? Read paragraph 4.

	 4.	 What do scientists debate is the exact cause of  
global warming?

		  �

		  �

		  �

Think!
Look for the keywords debate, 
exact cause, and global 
warming in paragraph 1. Then 
read on to find the answer.

	 5.	 What does the writer think the effect of finding a solution to 
global warming will be?

		  �

		  �

		  �

Think!
Find keywords in paragraph 7.
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Cause and Effect

Name �

ON YOUR OWN

Use the strategies you have been practicing to help you identify cause and effect.

	 1.	 What would cause coastal cities to flood?

		  (a)	 too much rainfall

		  (b)	 people leaving their faucets running

		  (c)	 all the extra storms that would be happening because of global warming

		  (d)	 higher temperatures causing the water to expand and sea ice to melt

	 2.	 What would be the effects of more droughts for farmers?

		  (a)	 There would be less water to bathe in and drink.

		  (b)	 Crops would be difficult to grow, causing a food shortage.

		  (c)	 We would have water restrictions and wouldn’t be able to water our lawns.

		  (d)	 Cooler environments would become warmer.

	 3.	 Explain some possible effects of global warming.

		  �

		  �

		  �

		  �

		  �

	 4.	 Explain what would happen if more people tried to do their part for the environment.

		  �

		  �

	 5.	 What is the cause of some people complaining about wind power?

		  (a)	 They think it costs too much money.

		  (b)	 They think the wind turbines are too tall.

		  (c)	 They think the wind turbines spoil the scenery.

		  (d)	 They think the wind turbines make it windier.
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Name �

Cause and Effect TEXT

2
Activity: Read the letter below and complete page 128.

Letter to the Principal
October 24

Dear Principal Wood,

  The student council would like to put forward a proposal to make our 
school “environmentally aware.” We believe this would benefit all students 
in our school as well as the local environment. We have calculated that 
our school produces about 30 tons of trash each year—that’s a lot! We 
think the school should work together in the following ways:

	 1.	 Recycling

		    By supplying each classroom with two different-colored bins, 
students can easily sort recyclable trash. This would reduce the 
amount of trash the city would need to collect.

		    General school trash can be recycled by labeling our wheeled 
bins as glass, plastic, aluminium, and paper and moving them into a 
central area.

		    Some paper could be made into new paper by the third-grade and fifth-grade students as a joint 
project. The newly made paper could be used by art students to make holiday or birthday cards to sell 
as a fundraiser for the school.

	 2.	 Worm farm

		    We can set up a school worm farm between buildings. The fifth-grade and the sixth-grade students 
could work together to maintain it. We could use some of the food scraps, cardboard, paper, and bark 
to further reduce our waste. The castings from the worm farm could be used by the school gardener to 
improve the soil.

	 3.	 Compost

		    We could have a special bin for food scraps, which can be made into compost. By placing the bin 
near the lunch area during recess and lunch, students can empty their food scraps into it. Any clippings 
from the garden could also be added to make the compost, which can then be used to improve the soil 
and make the plants healthier.

	 4.	 The no-packaging lunch box

		    We also think it would be a good idea to encourage students to reduce the amount of packaging they 
bring to school in their lunch boxes. We could have a class competition to calculate which class had the 
least amount of packaging in their lunch boxes, and they could win a class prize.

	 5.	 Waste officers

		    To make things run smoothly, we think it would be a good idea to have a “waste officer” in each class. 
It would be that person’s job to make sure electricity isn’t wasted and recycling is happening in his or 
her class. This could reduce the electricity costs for our school.

		    We hope you take the time to think about our ideas. It would mean spending some money on new 
resources to begin with, but it would be money well spent, and our environment would certainly benefit.

		  Kind regards,

		  The Student Council
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Cause and Effect

Name �

TRY IT OUT

Use the strategies you learned and practiced in Global Warming to help you identify cause and effect.

Remember:
	 •	 A cause leads to an effect, and they are connected.
	 •	 You will be told one, and you will need to determine the other.
	 •	 Look for keywords in the question and underline them.
	 •	 Find words in the text that are connected to the keywords.
	 •	 Always check all possible answers before making a decision.

	 1.	 What would be the effect of the no-packaging lunch box idea?
		  (a)	 Children would eat healthier foods.
		  (b)	 Classes would win a special award.
		  (c)	 There would be a reduction in the amount of trash brought 

to school.
		  (d)	 There would be more trash to recycle.

Think!
Think about how it would help 
the environment.

	 2.	 What would cause the school garden soil to improve?
		  (a)	 watering the garden longer
		  (b)	 adding worm castings and compost to the garden
		  (c)	 adding clippings to the garden
		  (d)	 keeping the garden free of trash

	 3.	 Explain the possible effects of creating compost.

		  �

		  �

		  �

	 4.	 (a)	 What effect does the student council want to achieve by writing this letter?

		  �

		  �

		  �

		  (b)	 Do you agree with the student council?     Yes     No
		  (c)	 Describe the effect this letter had on you.

		  	 �

		  	 �
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UNIT 4
ASSESSMENT

TEXT
Name �

Activity: Read the passage below, and use pages 142–144 to show how well you can identify cause 
and effect, fact or opinion, and point of view and purpose.

Tropical Rainforests
	 1.	 	 Tropical rainforests are found in warm climates with heavy rainfall, sometimes as much as 2.5 cm each 

day. They are found in Australia, Asia, Central and South America, and Africa, in the belt that lies between 
the Tropic of Capricorn and the Tropic of Cancer. Tropical rainforests would have to be the most beautiful 
biome on the planet.

	 2.	 	 Tropical rainforests are home to more than half of the world’s plant and animal species, including many 
endangered species. They are the most biologically diverse biomes on the planet. The stunning plants and 
remarkable animals that live in the rainforest have evolved over millions of years and have developed ways 
of working together to benefit and help each other. This is known as a symbiotic relationship.

	 3.	 	 Many different species of animals call the tropical rainforest, with its unique climate and habitat, home. 
The climate helps to provide plenty of food for the animals living there; the habitat is actually many different 
types of habitats within one. The canopy and the forest floor are very different and attract diverse types of 
animals, providing plenty of opportunity for various species to thrive.

	 4.	 	 The plants that have evolved and adapted to the rainforest environment are amazing—they are 
responsible for producing 40 percent of Earth’s oxygen and stabilizing the climate on the planet. The plants 
absorb carbon dioxide, and therefore help to reduce the amount of this gas in the atmosphere. Through 
transpiration, the rainforests also contribute to the balance of the water cycle. They are responsible for 
adding water to the atmosphere, which then falls back to Earth as rainfall—without this process, more 
drought would occur. One-quarter of all medicines that we use to save lives and improve our health come 
from rainforest plants. The contribution made by rainforest plants to food and medicine cannot be matched 
by the plants in any other biome on the planet.

	 5.	 	 Only a few thousand years ago, tropical rainforests covered about 12 percent of Earth’s land surface. 
Today, tropical rainforests cover only 2 percent of Earth’s land surface. Around 80,000 acres of rainforest 
disappear each day, while another 80,000 acres are degraded beyond use by land clearing. The 
extremely destructive practice of logging is clearing rainforests. Timber is a highly sought-after commodity 
used in the building of homes and furniture as well as for firewood. Farmers clear the land for agriculture 
to grow crops or raise cattle, while large areas of rainforests are also cleared to make way for roads and 
major highways to improve accessibility to remote areas.

	 6.	 	 The problem with all this rainforest destruction is that less rainforest areas means more problems for 
Earth. When the tropical rainforests are destroyed, fewer trees convert carbon dioxide into oxygen. That 
means there is a build-up of carbon dioxide in the atmosphere, which contributes to global warming. 
Fewer trees means less transpiration, which means less rainfall, which contributes to the serious issue of 
drought. This impacts the entire planet by altering climatic conditions around the world. Fewer trees also 
means fewer roots holding the soil together. As a result, erosion increases and makes the land useless. 
The soil sometimes ends up in the river system, altering water levels and impacting the habitat of water life. 
Fewer tropical rainforests often means the extinction of plants and animals. In many instances, animals 
need to find new homes and are unable to survive in their new surroundings when having to compete for 
food and a home with unfamiliar species.

	 7.	 	 It is imperative for the survival 
of our planet to find a way to 
stop the destruction of such 
large areas of our most beautiful 
and hard-working biome on the 
planet—the tropical rainforest.

Reading Passage
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Cause and EffectUNIT 4
ASSESSMENT

Name �

Remember:
	 •	 A cause leads to an effect, and they are connected.
	 •	 You will be told one, and you will need to identify the other.
	 •	 Look for keywords in the question and underline them. 
	 •	 Find words in the text that are connected to the keywords.
	 •	 Check all possible answers before making a decision.

	 1.	 What happens to the tropical rainforest 
when land is cleared for agriculture or to 
raise cattle?

		  (a)	 The rainforest plants grow even bigger.
		  (b)	 The rainforest animals stay behind to 

live with the cattle.
		  (c)	 The rainforest is destroyed, which leads 

to problems for the planet.
		  (d)	 Erosion occurs, which helps the farmers 

when planting crops.

	 2.	 Without rainforest plants, we would have:
		  (a)	 more oxygen in the atmosphere.
		  (b)	 to find alternative medicines to help us 

when we are sick.
		  (c)	 less drought and more rain.
		  (d)	 plenty of open spaces for rainforest 

animals to live.

	 3.	 What effect do rainforests have on the water cycle?

		  �

		  �

		  �

	 4.	 What is the cause of rainforests having diverse types of animals?

		  �

		  �

		  �

	 5.	 Large areas of rainforests are cleared to make way for roads and highways. What effect does 
this have on humans?

		  �

		  �

		  �

	 6.	 What is the cause of some animals being unable to survive in new surroundings when their 
rainforest home is destroyed?

		  �

		  �
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Fact or Opinion UNIT 4
ASSESSMENT

Name �

Remember:
	 •	 A fact can be checked and proven to be correct.
	 •	 An opinion is what someone believes to be true, but it can’t be proven.
	 •	 Always check all possible answers before making a decision.

	 1.	 Which sentence states an opinion?
		  (a)	 Through transpiration, the rainforests 

also contribute to the balance of the 
water cycle.

		  (b)	 This impacts the entire planet by 
altering climatic conditions around  
the world.

		  (c)	 As a result, erosion increases and 
makes the land useless.

		  (d)	 Tropical rainforests would have to be 
the most beautiful biome on the planet.

	 2.	 Which sentence is a fact?
		  (a)	 Tropical rainforests would have to be 

the most beautiful biome on the planet.
		  (b)	 It is the most biologically diverse biome 

on the planet.
		  (c)	 The plants in the rainforest are 

stunning.
		  (d)	 The animals in the rainforest are 

remarkable.

	 3.	 Which sentence is not an opinion?
		  (a)	 Tropical rainforests are beautiful.
		  (b)	 Animals and plants in a tropical rainforest have a symbiotic relationship.
		  (c)	 The plants in a tropical rainforest are stunning.
		  (d)	 The rainforest biome is the most precious biome on the planet.

	 4.	 Read this sentence from the text.

		   � The contribution made by rainforest plants to food and medicine cannot be matched by  
the plants in any other biome on the planet.

		  This sentence is . . .    a fact.     an opinion.

		  Explain why you think this.

		  �

		  �

	 5.	 Write one fact and one opinion from this sentence from the text.
		  	 The plants that have evolved and adapted to the rainforest environment are amazing—

they are responsible for producing 40 percent of Earth’s oxygen and stabilizing the climate 
on the planet.

		  Fact: �

		  �

		  Opinion: �

		  �
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Point of View and PurposeUNIT 4
ASSESSMENT

Name �

Remember:
	 •	 Writers don’t always tell you what they believe—you may have to form a conclusion based 

on what you’ve read.
	 •	 There are details and information you can find, underline, and use to help you to do this.
	 •	 Always consider all possible answers before making a decision.

	 1.	 Most likely, why did the author write  
this report?

		  (a)	 The writer wants people to keep 
destroying tropical rainforests.

		  (b)	 The writer is a farmer and wants to 
explain why it is important to clear  
the land.

		  (c)	 The writer wants to inform people of the 
importance of tropical rainforests to  
our planet.

		  (d)	 The writer wants people to visit a 
tropical rainforest.

	 2.	 Which sentence would the author probably 
disagree with?

		  (a)	 Rainforests help to balance the climatic 
conditions on our planet.

		  (b)	 It is important to reduce global 
warming.

		  (c)	 It is important that industry keeps 
logging to make the economy strong.

		  (d)	 Rainforest plants are important for  
our survival.

	 3.	 The author would probably like to see:
		  (a)	 the animals in the rainforests moved to the zoo for protection.
		  (b)	 the tropical rainforests be saved.
		  (c)	 the tropical rainforest plants grown in nurseries and sold to the public.
		  (d)	 global warming increase.

	 4.	 (a)	 Think of four words to describe a tropical rainforest.
		  	 I think a tropical rainforest is . . .

		  	 	 	 �

		  	 	 	 �
		  (b)	 Explain.

		  	 �

		  	 �

	 5.	 (a)	 Do you think the author has a great appreciation for tropical rainforests?

		  	  Yes     No

		  (b)	 Explain why you think this.

		  	 �

		  	 �
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Charcoal 2

Huberta, the Traveler
	 1.	   One of South Africa’s (and the world’s) best-loved animals was a unique hippo named 

Huberta. Hippos are often very dangerous, aggressive creatures, but not Huberta; she 
was friendly and sociable but with a mind and personality all her own.

	 2.	   Huberta loved to travel! No one knows why she made the decision to begin her solitary 
journey south, but in November 1928, she left the wilderness of Zululand in South Africa 
and began her long trek. She happily trudged on over roads and railway tracks and 
through farms, towns, and gardens. There was an abundance of different plants across 
the beautiful countryside, so she could select the food she fancied. The many rivers and 
waterholes allowed her to quench her thirst and provided enjoyment and relaxation as 
she wallowed in the water.

	 3.	   People had begun to notice and talk about her, and she was becoming quite 
famous. One day, as she was on a sugar plantation happily eating sugar cane, some 
of the journalists, photographers, and hunters who were following her and reporting 
her progress decided to nickname her Hubert. However, this name had to be quickly 
changed later on when it was realized he was in fact a she!

	 4.	   Arriving in Natal after traveling for some time, she settled down in a small dam beside 
a railway line. This delighted the local train passengers who started throwing fruit out 
to their new friend. This made her pleasant life even easier and more relaxed, and she 
became even more famous.

	 5.	   The authorities concluded she would be better off in Johannesburg’s zoo and ordered 
for Huberta to be captured and transported to the zoo immediately. Their plan definitely 
did not meet with Huberta’s approval, so capturing this friendly, social animal proved to 
be far more difficult than they had anticipated. She stormed away in disgust, followed 
by those trying to capture her and others wanting to observe and record the historic 
event. What happened next has been described as being similar to a scene from a comic. 
Photographers scrambled up trees to escape being charged by one very annoyed hippo, 
and there were others floundering in mud pools. Despite their best efforts, the hippo 
managed to retain her freedom.

	 6.	   Following this disaster, Huberta was declared to be royal game, and everyone was 
told to leave her alone. However, it was too late. Obviously miffed by these events, she 
refused to stay around, and once more she resumed her journey south.

	 7.	   She wandered on to Durban, where she swam at the beach, walked in the sand, and 
trekked across the golf course. Their country club was her next destination. She joined 
partygoers there and even strolled along the verandas of the clubhouse.

	 8.	   One day, obviously feeling a bit tired, she chose to sleep on a railway line. An 
approaching train tried to warn her to move off the track, but when she didn’t wake up, 
they had to gently nudge her off with the train.

	 9.	   Sadly, there is no happy ending to this story. Huberta was shot as she relaxed in a river. 
People everywhere were devastated by this tragedy. Her body was preserved and placed 
in a museum where it can still be seen today.

Huberta, the Traveler



Questions

★★ Draw the most interesting scene from 
the passage, and write a newspaper 
report about it.

★★ How is Huberta different from other 
hippos?

		  The word solitary in Paragraph 2 
means:

		  (a)	 alone.
		  (b)	 solid.
		  (c)	 special.
		  It is a fact, not an opinion, that 

Huberta:
		  (a)	 was very friendly.
		  (b)	 traveled south.
		  (c)	 was happy.
		  Huberta was different from other 

hippos because she:
		  (a)	 liked water.
		  (b)	 ate plants.
		  (c)	 traveled alone.
		  When Huberta left the dam, the 

train passengers would have felt:
		  (a)	 angry and disappointed.
		  (b)	 unconcerned.
		  (c)	 pleased.
		  The main idea of Paragraph 5 is:
		  (a)	 Huberta chased photographers.
		  (b)	 the authorities didn’t succeed in 

taking Huberta to the zoo.
		  (c)	 Huberta didn’t want to go to 

the zoo.
		  Which event happened last?
		  (a)	 Huberta settled in a dam near a 

railway line.
		  (b)	 Train passengers threw fruit to 

Huberta.
		  (c)	 The authorities decided to send 

Huberta to a zoo.
		  Huberta left the dam near the 

railway because:
		  (a)	 the trains made too much noise.
		  (b)	 there were too many people.
		  (c)	 people had tried to capture and 

move her.
		  You could conclude that  

Huberta was:
		  (a)	 aggressive.
		  (b)	 big.
		  (c)	 not shy of people.

1.

2.

3.

4.

5.

6.

7.

8.

		  Journalists and photographers 
followed Huberta because:

		  (a)	 the public was interested 
and wanted to know what 
she was doing.

		  (b)	 they wanted to stay close to 
her because they liked her.

		  (c)	 they liked the interesting 
things she was doing.

		  The text could best be 
summarized as a true story 
about the travels of a hippo in 
South Africa, and which tells:

		  (a)	 about her appearance and 
how she moved.

		  (b)	 about her personality 
and why people were so 
interested in her.

		  (c)	 how and why she traveled  
so far.

		  The text was written to give:
		  (a)	 a recount.
		  (b)	 information.
		  (c)	 an opinion.
		  Huberta is described as a 

unique hippo because she:
		  (a)	 looked different.
		  (b)	 behaved differently.
		  (c)	 was enormous.
		  You can conclude from the text 

that hippos eat:
		  (a)	 other animals.
		  (b)	 fish.
		  (c)	 plants and fruit.
		  The pronoun it in Paragraph 9 

refers to:
		  (a)	 the museum.
		  (b)	 her body.
		  (c)	 the tragedy.

9.

10.

11.

12.

13.

14.

Something ExtraSomething Extra
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Fuchsia 7

The ghost of Mount Fuji

	 *	 Go is an ancient board game for two players consisting of playing pieces called stones and a grid of 19 x 19 lines.  
The object is to control as large a portion of the board as possible. One game may take minutes or many days.

	 1.	   Long ago in a bleak region of Japan, there lived a gigantic woodsman named Visu. 
He shared his abode with his spouse and offspring.

	 2.	   One day, an ancient priest visited Visu and chastised him for not praying. Visu justified 
his actions by remarking how extremely busy he was with his dependents, leaving him little 
time to pray. His reply made the priest very angry, so he described vividly Visu’s rebirth 
as a toad, mouse, or insect and the horrors to be endured for eternity. This dire prediction 
frightened Visu so badly, he resolved to pray more diligently.

	 3.	   Visu prayed ceaselessly day and night, forsaking all other activities. Soon the meager 
rice crops withered, and the family began to starve. Finally, his wife, who had never 
before uttered an unkind word, reprimanded him bitterly for his laziness. She pleaded 
for him to work instead of constantly mumbling in prayer. At first Visu was taken aback 
by his wife’s comment, then he replied, “Wife, the gods must come first! Do not address 
me in such a disrespectful manner! From now on, I want nothing at all to do with you!” 
He grabbed his ax, abandoned his family, and ascended foggy Mount Fuji.

	 4.	   Visu found a secluded place but was soon interrupted by the movement of a fox who 
sped by and disappeared into the bushes. “What a lucky omen this is!” thought Visu, 
and he pursued the fox as it navigated its way through the woods.

	 5.	   He was about to abandon the chase when he entered a clearing where two women 
were reclined near a brook while playing Go*. Visu was so captivated by the sight that 
he sat down nearby to watch. The gentle sounds of the babbling brook, the click of the 
game pieces as they were moved around the board, the unhurried movements of the 
women’s hands, and their lustrous, black hair mesmerized Visu; time passed without 
notice.

	 6.	   His concentration was shattered abruptly when one of the players made an incorrect 
move. “Wrong move, beautiful lady!” he cried out. Instantaneously, the women 
transformed into foxes and fled the clearing. Visu tried to pursue them, but his limbs 
were stiff and his long, snowy beard tangled around his feet. His ax crumbled into 
sawdust. Laboriously, he made his way home only to find it had disappeared. “Where 
is my home?” he queried an old woman. “I left home in the afternoon, and this 
evening, it is gone.”

	 7.	   “You must be insane!” she replied. “Visu vanished three centuries ago! His wife and 
descendants are buried. If you are Visu, as you claim, you deserve to be punished 
eternally by the gods for neglecting your family!”

	 8.	   “I am a pitiful creature indeed to have prayed constantly while my family starved,” 
wailed Visu sorrowfully. “Heed my last words: ‘If you pray, you must work, too!’”

	 9.	   With that parting remark, a repentant Visu retreated to the mountain, where his 
ghostly spirit still haunts Mount Fuji each night as the moon rises.



Questions

		  The word chastised in Paragraph 2 
can be replaced with:

		  (a)	 scolded.
		  (b)	 chased.
		  (c)	 challenged.
		  From the information in Paragraph 2, 

we can conclude that according to 
Visu’s religion, he believed in:

		  (a)	 yoga.
		  (b)	 reincarnation.
		  (c)	 fasting.
		  Which paragraph relates the event 

which changed Visu from a hard-
working woodsman to a man who 
did not work at all?

		  (a)	 Paragraph 3
		  (b)	 Paragraph 1
		  (c)	 Paragraph 2
		  What was Visu’s initial reaction after 

his wife reprimanded him? He was:
		  (a)	 stunned.
		  (b)	 expecting it.
		  (c)	 indifferent.
		  The main difference between Visu 

and his wife was that she focused on 
survival in the present life, but Visu:

		  (a)	 only cared about working on 
the farm.

		  (b)	 was concerned about what 
would happen after death.

		  (c)	 only cared about stockpiling 
supplies for the future.

		  Which statement is an opinion, not  
a fact?

		  (a)	 Visu is a Japanese woodsman.
		  (b)	 Visu is a father.
		  (c)	 Visu is lazy.
		  The two women playing Go were 

most likely:
		  (a)	 ghost/spirits.
		  (b)	 people.
		  (c)	 unusual animals.

1.

2.

3.

4.

5.

6.

7.

Something extra
★★ Locate Mount Fuji on a map of Japan.

		  The plural personal pronoun them in 
Paragraph 6 refers to:

		  (a)	 the women.
		  (b)	 the foxes.
		  (c)	 Visu’s limbs.
		  After Visu’s concentration was 

disrupted, he realized that:
		  (a)	 much time had passed while 

watching the game.
		  (b)	 one of the women had finally 

won the game.
		  (c)	 he was at Mount Fuji.
		  We can conclude that Visu’s wife found 

some way to help herself and her 
children survive because Visu:

		  (a)	 discovered he had descendants 
who had already been buried.

		  (b)	 talked to his great-, great-, great-, 
great-, great-grandchildren.

		  (c)	 read the dates of the deaths of his 
wife and children on their graves.

		  What caused Visu to not notice how 
much time had passed?

		  (a)	 the mesmerizing movements of the 
women and his surroundings

		  (b)	 He was asleep for three hundred 
years.

		  (c)	 He forgot to wind his watch.
		  We can predict that the old woman  

will probably:
		  (a)	 heed Visu’s advice.
		  (b)	 ignore Visu.
		  (c)	 think Visu is insane.
		  The moral of this folktale can best be 

summarized by the statement that a 
godly person should:

		  (a)	 do nothing except pray.
		  (b)	 pray and work hard.
		  (c)	 look after his or her family before
			   anything else.
		  The writer’s purpose for retelling this 

folktale is to relate:
		  (a)	 interesting facts about Mount Fuji.
		  (b)	 an unusual tale.
		  (c)	 how to pray diligently.

8.

9.

10.

11.

12.

13.

14.
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